BGCUMENT RESUME

ED 234 901 ' , PS 013 835
AUTHOR Saarni, Carolyn o
TITLE Regulation of Expressive Behavior as Reflecting .
S Affect Soc1a11zat1on. h S /
PUB DATE Aug 83 ’ -

_ NOTE 22p.; Paper presented at the Agpggi Convention of the

American Psychological. Assoc1at1on (91st, Anaheim,

o CA, August 26-30, 1983), . .

PUB TYPE lﬁférmétiéﬁ Ahalees (676) -- Speeches/Conference
Papers (150) °

EDRS PRICE MFO’/PCOI Plus Postage.,,,

DESCRIPTORS *Affective Behavior; *Children; Developmental Stages;
*Emotional Development; Interpersonal Communication;
*Interpersonal Competence; *Motivation; Parent

; ’ Influence; Questionnaires; Social _Cognition;

S *Socialization ) o
IDENTIFIERS: Facial Expressions; *Regulated Expr ssiveness; Self
Awareness . :

ABSTRACT
| Reguiated expressiveness (the modification of

express1ve behavior) is a compiex phenomenen . ‘Accomplished bas1ca11v

in four ways, regulated expressiveness has developmental dimensions,

motivational precursors; and cognitive antecedents, including

perspective-taking ab111ty and the growth of self-awareness. Ability

to regulate expressiveness appears to be a result of direct and

indirect socialization practices and processes. Individuaals reguiate

emot1ona1 expression by adopting cultural d1sp1ay rnies, by using

personal display rulés to dissemble, or by engaging in either direct
deception or dramatic pretense. Minimization; éxaggeration; -
ggggrg};;ggion and substitution are ways 6f regulating facial
expressions to control the communication of emotion; these behaviors

may be gcquired sequentlally. Research indicates that children

regulate their expressive behavior in order to avoid trouble, sustain

relationships; preserve self-esteem, and maintain norms. Probably,

socialization practices promote the acquisition of such motives. By

the time children enter school they are aware that internal

expressive states and external expressive behaviors can be

dissociated and that a. sxgﬁ1f1cant motive for such dissociation is to

avoid others' devaluation of one's self:. Research further reveals

that mothers' control. or1entat1on and fathers' perm1ss1veness

orientation are associated, respect:veiy, with children's high-level

understanding of the affect1ve expressive behavior of self and of
- others. (RH)
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The monitoring and modifying of our expressive behavior constitute
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aspects of both self-regulation-and interpersonal reqgulation: Such capabil-
ity is ghadﬂé]jy acquired as children refine their SOCiaiicoghitivé-ékﬁiié
(including pehSﬁéétiVé-tékihég recursive thinking, and impression manage-
ment) and their Véihhté?y muscle control (éspéciéiiy those in the face):

> By the time we reach adulthood we have learned to regu]ate hab1tua]1y our
express1ve behav1or so that we gre able to produce for others observation
and for our own coping needs expressive transformations of our otherwise

‘7

direct ?mOtidné] experience (cf: Ekman & Friesen, 1975).
Before turning our attention to the socialization ofiemdtions as
T reflected in réguiatéd expressive behavior, four basic categoriés or types
of modification of expréssive behavior need to be described (cf. Ekman &
Friesen, 1975; Saarnis 19823 . They are: (a) the regulatich created by adopt=
ibn-ot cultural display rulgs; (b) the dissemb]ance created by pérsonal

or idiosyncratic display rules; (e) direct deception; and (d) theatrical .

35

or dramatic pretense. Each of these categoriés will be briefly d1scussed 4

‘1‘4--
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appropriately examined within the context of children's play rather than
undér the rubric of self-regulation of emotiOnai behavior.

Cultural display rules. The dissociation of emot1ona1 state and

externa] expressive behavior is most obvious in cu]tura] d1splay rule usage.

PS 013

Cu]tura] d1sp1ay rules govern the appropr1atcness of expressive’ behavior:
they are essent1a11y social conventions that prescr1be how one should Téék
even if one does not feel the emotion that would correSpond to the accept—

able facial express1on. For example, one does not norma]]y show one's
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tog]1ke it (cf. Saarni,. /ﬂw press). With cultural d1sp1ay rule usage the

%

acceptable or normative cxpressivé behavior is produced in a given situation,

and the interpersonal éxchange is thus reliably Yegulatéd in that the inter-
’ - s - , S
actants dovetail their verbal and nOQzérba] responses to one another in
- 2 '.:/\ >
. S S e T TR s
n a predictable fashion (see also sociologital consideration of this

issue, e.g., Goffman; 1972; Hochschiid, 1979). , \

Personal display rules. Personal display rules seem to be motivated

by the need to relieve the discomfort of negative FééTiﬁgé by -transforming
their behavioral expression. They serve as coping strategies that allow
the individual to regulate internal processes, such &5 a self-perceived -
equilibrium of émoéionai state. éommoh personal diSp]a; rules in middle
class American cuitu;é inc1ude'éppeéring calm when feeling upset; smiling
when feeling anxious, révealing an énéry expresSiOh when Feally«Fééfihg
hurt, and so forth. §omé5pér$onaf display rules which appear to be highly
prevalent may in fact function as ciltural dispiay rules; they have taken
on a rituaiist%érand predictable character and function, in part, to regu-
late social exchange.

Direct deception. Deceptive expressive behavior implies.a delib-

erate attempt to mislead anothgﬁ about one's emotional experience in

order to gain some adVantagé over the other or to avoid some distinct
disadvantage. For example, an emp]oyee may mask an angry*fac1a1 express1or
with a poker face while the boss rébukes her;or him; revea]1ng genuine
fee]ings might aggravate the émployéé‘s Situétion, resu1tihg in further
diéédvantages.birectiy deceptive dissimulation of expressive behaVioF

is the area in which. the most deve]opmenta] research has been carr1ed

out, (see a review by DePau]o & Jordan; 1982).

D1rect1y deceptive dissimulation of éxpréssiVé béhavior cOuid cer-
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gaining advantages (or comfort) and avoiding disadvantages’ (or discom-
fort) are relevant to both types of display rule usage as well. However,
the intent here is-to highlight the sométimgﬁ,gythe psychological dis-
tinctions among the categories of dissociat;on of affect and expression.
The tWO cétegbries of diépiay rule usage have a prescriptive rule

character to their application. whareas direct deception is much

‘more dependent on a win-loss di<tination within a particuiar gnd imnediate

situation. 4

Recent research by Ekman anc¢ his associates on deception' {reviewed

by Ekman, in press) suggests that \oluntary (his term) facial expressions

‘are associated with rather different autonomic nervous system patterns of.

" response. The- subjects were not induced to try to experience some

emotion, rather they were instructed to contract certain facial muscles .~

duced. An interesting question is whether these ANS patterns would also

‘be obtained with habitually regulated expressive behavior (as with display

rule usade) that often appears 'automatically' and with little awareness.
In other words, the Vbidhtaé;; bBSéd quality would be minimal in habitual
expressive behavior regulation; and of course, emotional states would also
... presumed . S S
be involved; although not the/affective state reflected in the dissembled
Facial expression: L
Observational research (Saarni, in press) on children's spontaneous
use of the display rile "look pleased when someone gives you a-gift ==
even 3?‘&6& dori*t Tike it" does appear to eccnfirm some of Ekméﬁis'
other conclusions about voluntary facial expressions: latencies differ,
different parts of the face are riot expressively 'synchronized" (e.g.,

knit brows:while smiling), and‘'a general uneveness of expresgion occurs.

~
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Developinent of Regulated Expressiveness ~ L
: i These categories of regulation of facial expression create four kinds

of modification in the face. First, an individual may minimize the expres-

sion of his/her emotion (e.g., one might look mildly concerned when one in

.rj):
e

fact feels quite worried). Second, one’s feclings may be exaggerated in
degree (e.g., sadness could be intensified to elicit sympathy). Third,

neutralization of expression occurs,when one's feeling is masked behind a

'pokér face.' Fourth, substitution of expréésion occurs jif one's real »
feeling is concealed by d%spiaying another expression which céiﬁéspohds to
a different affect (e.a.; smiling is often used to conceal anxiety).

Ekman and Frigsen (1975) contend that it is actually easier to sub- .
stitute another expression than to adopt a neutral one (oné's own emotion - -
tends to leak through the pokér féce). ?hey;éiso cite Darwin for first
noting that the smilé is émoég the most commom e%pressiVelsubStitatiﬁhs

because "the muscular movemerts Tequired for cmiling are most different

from %hé muScﬁiar movéménts involved in the negétiVe emotions" (b; 142) .
Our anatcmy in this case provides us with a ready way out. However; there
1§ Eﬁrréntiy no Systémétic réseérch indicéting a deveiopmentai sequenge of
acguisiti@n of these four ﬁypéf of modification of affective expression;\;
My hypothesis is that exaggeration may emerge first, ‘e.g., when a toddiér.
stubs a toe but Hohis aé \th0ugﬁ Shé/hé has Suréiy?broken Her/his foot.

Biurton Jones (1972) has also ioted that children, ages 3 to 4 years, were
1gée1y to intensify their crying ;ftér ?aiiing and injU?ihg themselves ) .
when they were aware of being observed as opposed to bélieving themselves

to be unattendéd to. Minimization may follow next as preschoolers are gfteh
directly socialized to miniaturize their af%ectj¥é displays; both ppsitiVe‘
and negative. The former aré'o?tén résp0nded to.by adults as boiStérOus; .
and the Tatter may invité\rééroach-or invalidation. As for the ?cqui;ftiop'
order of substitufioh and neutréiizétion; théy may emerge sfmuiténedﬁsiy;

S
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or a prefcrence for one or the other may appear; both répresent masking

oné's feelings. Some research evidence suggest that in our culture
{ . . -

girls may be more likely to adopt smiling to mask their feelings (cf.
Feldman;1979; Saarni, in press). .Popular steréotypic assumptions would
suggest that the "stoic" poker face (neutralization) is more commonly

associated with.masculinity rather than with femininity. Some empirical

~

support for the latter éuppoSitiOh may be found in Buck's (1977) research
with preschool children and in Shennum and Bugéntal's (1982) resééktﬁ on
grale ééﬁbbf children's acquisition of inhibition of negative éx&?eéSiyit;
{boys exceeded girls in skill in expressive inhibition using neutralization;

5 Cognitive precursors Of regujétéd Xpressiveness. fwo'studeS dbné
with grade school children substantiate that perspective-taking is posis
tively éﬁééé?étéd with greater skill ét controlled or managed- facial
expressions. , Shennum and Bugental (1982) used a sﬁatiai perspective-
taking task while Feldman.(1982) used a verbal story-telling method, and

" both Eéééuféé significantly predicted skill in managemént of expression.
“Buck (1982a) has proposed a complex model based on the interaction

of right and left hemispheres, in explaining relations between Spontaneous

.affective state ‘and controlled, communicated emotional expressiveness.
The differentiation in left hemispheré-méqgatéd g&mboj%c SCchemes aiiow; |
the growing child to construct "comnunication streams® that have inter=
woven in them right Hémispheré-mediated affects with analytical abpraisai
of one's ihEéFﬁéFééhéi situation. The result includes the development
of iﬁbﬁéééﬁéﬁ ﬁéﬁégéméht skills and what Buck call "éhotionai education"

Another cognitivé comporient in the development of regulated expressive

i
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Béﬁavior is the awareness EF conventions or ;ociai rules (cf. Damon, 1977;

Shantz, 1982; Turiel, 1578§; thh-reference to regulated expressive behav-r

for, the degree to which cultural (orsub-cultural) display rules are

understood by the child would seem part{cuiariy related to the child's

level o%'cognitjve sbphiétitat%on (see levels of cognitive organization

proposed by Damon, 197Z and Turiel, 1978). )
Selman's (]9@2)(;bde1 of developmental levels For,seif-aWareneﬁs is

.yets another cognitive precucsor in the development of regulated expressive
. LT

N

behavior. His Stagc§ 2 and 3 are especially relevant for understanding
the three basic-éétégériés of regu?Ej d expressive behavior. Brief1y,
his Stage 2-entails 'the emergencéAof an introspective self.' Séimgh
suggests that "youngsters at this stage begin to reflectively understand
that the self is capaqu of : (1) constantly monitoring its own thoughts
and actions, (2) consciously and often decéptiveiy presenting a facade
- to others, and (3) gaining inner séreng*hs by having confidence in its
own abilities.” (Selman; 1982, p. 72). My own research on children's
verbalized understanding of the dissociation of affective state and
expressive behavior éé%féiﬁjy éUhé%FES Selman's ééhéébiUéTﬁiéf?éﬁ of
self-awareness as having &éVéTépﬁéhiéfiétageé of complexity, and this -
Stag: 2 was especially discernible in the children's responses (Saarni,
Selman's Stage 3 is more relevant to adolescence; and is character-
ized by a subtle appreciation of the self as "an active psychological
manipulator of inner 1ife (a forceful remover of painful ideas):.:For
the Stage 3 child, the mind (or ego) is now seen as playing an active
mbderating role between-inner feelings and outer actions." (1982, pp.

72-73). A few 13-year olds in my most récént research did seem to

~J




evidence this sort of thinking, and this study will be described shortly:
To illustrate; however; , ébhé%dékffhé following quote, which was given

in response to a quest1on about how does the child personally 'decide’

when Eé reveal her real feelings or.not: ”we]]; it would depend on how

wou]d react to my showing how I really fe]t; Probably -if I~ie1t embar-

rassed about the feeling; I wouldn't show it, or I'd try to smile."

Clearly this child appreciates the active Simditahéit} of ;eif as

agent as well as self as object: .
M0r11at1onaJ4;nuﬂninsntsgofgregulated,express1veness In addition.

to cognitive awareness of social ru]es—or~convent1ons regarding ex-

pressive behavior and awareness of the self as mediator between inner

‘state and external display; there has to be a desire or motivation to

implement regulated expressive behavior. My earlier research (éaarni,
Q

,,,,,,

personal display rule category; and (d) maintenance of norms motives;
which apbeafsto correspond to thé cultural display rule catégory .
F1na111J there also has to be present the <)11.ty to 1mp1e$ent the N
expressive behavior regu]at1on " Facial muscﬂes and other body behaviors
have to be éohtﬁblgéd and coordinated a]ong with one's awareness of ’

self-monitoring and along with one's motivation to impiemeﬁt some sort

gl




of expressive behavior regulation.

Socialization of Affective-Expressive Behavior

Modes of §6éié1%zing influence. Soc1a11zat1on operates on affective-

expressive behdv1or in at least five over]app1ng moda11t1es For the
sake-of brev1ty, they will on]y bé listed here: What I ca]] the. direot\mode
“of soc1a11zat1on includes social’ ]earn1ng mechanisms, e.g,, observat1ona1
learning; operant conditioning or COntihgehéy 1eaFﬁ?ﬁ§; and modeling.
Indirect modes include:the rema1n1ng four modalities of. soc1a11z1ng in-=

fluence. They are: reSpond1ng«to expectat1ons (cf. Saarn1, Note %),
(eig.; Kohlberg, 1969),

use of 1dent1f1cat1on/ causal attr1but1ons (e g.; Lepper; 1982;: D1enstb1er,
1978,,-and via meta-commun1cat1on (cf. Saarni, 1392; Watz1éwick, Beayin;

& Jdackson, 1967; Satir, 1967). ‘A1l five modes of soeiaiiiﬁﬁg_%ﬁfiuence
contribute to the child deveiopfng a belief StfdétdFeAaBbdf'Feéfify that
reflects his/her socio-cultural group and his/Her develéﬁﬁeﬁféi level or
stage: This multi-faceted 'belief structure about rea11ty inc]udes,Aof.

course; beliefs about how to make sense of one's emotional exper1ence )
Hn
how to cope with one's internal emotional states (part1cu]ar1y1f they be-

come 1ntense), and how to commun1cate oné's emot1ons appropr1ate1y to

others The last set of ‘beliefs is the focus of the p?éééﬁf discussion.

Socializing influence on regulated expressive behavior. The various —

modes of socializing influence would certainly influence what norms i
social conventions children become aware of about how; when, and whcWag
to show one's feelings 'appropriately.’' Children's motives to fulfill
or enact these conventions }af Fégﬁ1atih§ expressive behavior would,

in part, stem from socializing influences: One can readily think of

how contingency reinforcement; modeling; and identification would con--

tribute to the acquisition of assorted motives for modifying one's




~_ expressive behaV1or, consider the following:

affective-expressive behavior: More subtle influence on motivation to
regulate one's expressiveness would come from-sociaiiiiné effects of ex-
bééiéfﬁéhé causal at1r1but1ons, and meta-communication. An examp]n of
an expectat1on 5 1nf]uence on regu]at;on of exp;ess1veness might be as
follows: ‘ ~ : ; | -
Parent (to child a@@iting an injection): Yoy may find that it
hurts less if you look up &t the ceiling and find a little spot
to stare at very hard.
Théké éFé‘fﬁree expéctétioné communicated here: one; that the ch11d will
feel pain; two, that the child can relieve the pain by concentrat1ng on
something else; and three, that looking upwards and.staring hard at some-
thing minute are behaviors that will normally interfere with.otherw: se
venting one's distress expressively (e.g:, tears, gasping, etc.). Using
the same examp]e,}fhe meta-communicative message (often experienced as
an implicit icémménd-) Sént by the parent to the child i5 two-fold: do
ot give in to thé pain by expressing it, and the child should do some-
thing to control the 1ntens1ty of h1s/her internal state.

Us1ng a d1ff°rent examp]e for an attribution's influence on regu]ated

Mother (s1ng]e parent; Speékihg ékéébéFéféd1y 40 a child who has
been Eédéﬁf in delictu): You and your father aré one of a k1nd'

He'd never admit to anyth1ng' S

v

Ehild: But I didn't do anyth1ng (Accompan1ed by wide-eyed, earnest
fate and child's 1nference that he can stymy Mom by act1ng Tike Pad;
to whom Mother attributes his similarity.)
The overlapping of these socializing modes é%iéWé %or c0nsidérébie redun-
dancy in terms of getting the message 56%6§§ to kids: if they are

2
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. ”
oblivious to ore's expectations, they imdy pick up on nne's more Forceful
J _— . .- '7\_7._- . ””:,,;,777,,, 75,,,,,
atributions. (If a]l else fails, therc are always direct contingency modes

of kéinforcement to fall back on, altholigh there ékists an intense debate

over .whether such direct re1nforcement may actua]]y undermine internal-

ization of se]f-contro]s. Sec, For exanp19 Baumrind, 1983; Lewis, 1981.)

Sbéiaiizatioh of personal display rules: I find it especially in-

terest1ng to cons.der how socialization contr1butes to this category of
regulated expressive behavior.” Recall that persona] display rules .are
used to reiiev;@the individually perceived discomfort of some emotional
state, thereby protecting oné's intrapsychic adjustment or equilibrium:
Personal display ruips can bé;quité 5diosyhcratic, EaSSed:'ﬁ within a
family, or can have some degrée of cultural commonality (e:g:; Americans'
tendency to imile when actually feeling anxious). What seems o occur is

that a child deveiops‘a "vuinérabiiity barbmeték“ about (a} how s/he

sister") and about (b) how others will evaluate her/his se]f~presentat1gﬁ:

The former. signals its vulnerability threshold by the expéiiiiii of .anxiety
and the latter by the experience of embarrassment.  » _
S ] 7 - 7 o . N [ L
My own research on- grade school chi]dréh's persorfal reasons for when

" they masked their feelings of hurt/pain and fear indicated that the avoid-

ance of derision, of being teased, or of feeling embarrassed accounted for
58% of the reasonsgiven (Saarni, Note 2). Clearly by schosl-entry child-
ren are aware that inner states and external expressive behaviors can be
dissociated and that a significant reason for such-dissociation is to

avoid others' devaluations of the s&lf. This is a potent direct socializing
ééﬁf%ﬁgéﬁé§ indeed. An interesfiﬁg'réSéarcﬁ‘probiem to pursaé;woa1d be

to examine how the indirect. soc1a]1z1ng modes also. contr1btte to the

establishment of a “vu]nerab111ty ‘baroiieter" < for. when*to d1ssoc1ate -

5
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external expression from internal state:

gmpiricai Research on Socialization of Regulated Expressivencss
_ Despite the vast 11tératuré on socialization {comprehensiVEiy sum-
marized by Maccoby, 1980), the socialization of affect per se is rarely
directiy addressed. The aﬁly_aaafiaﬁé that,are)t&picaiiy studied in
séc?aiizatipn research_are the feeling of guilt in moral development or
\.gmpathic responses in prosocial development. These socialization studies

a ~ :;,

f the.variable of parental discipjiné'styie and/or

of warmth S OWn by parents for - the1r Ch11dren (I am not includ-

re e1ther patterns of attachment or aggreSS1on soc1a11zat1on stud1es‘

-._P

deve]opment is obv1ous1y implied.) - . A o | -
" ~ Bugental (in press) has recent]y made a compelling argument for
the transact1ona1 or rec1proca1 effects mode] in ana]yz1ng the soc1a11z—
ation of dffect in d1ff1cu1t to- Eontroi, unrespons1ye ch11dren ghé
~csuggest% that "the 1mpact of certa1n types of ch1]d/behav1or w11] be
he1ghtened_for adults ‘whose” attr1but1ons sensitize them to that partlcu:~

3 : <1ar child behavﬁor . Their response is predicted, 1n turn to 614 c1t

or maintain child- behavmorgsupportlye of ' the1r be11et system " (her

1ta11cs, p 6). ‘ |
- Turn1ng now to my most recent study, 1 exam1ned parenta] 'be]1ef

systems about children's express1ve behav1or, ‘their attjtudes toward

. ~~ e 7 7
the1r own sel1f= hon1tor1ng, and the1r att1tudes toward their families'

socnak milieu. These three parenta] var1ab]es were ysed as ‘predictors

of three child variables, the 1atter der1ved from structured ﬁntervfens

”i%h chi]drén The ch11d var1ab]es ref]ected in turn- the ch71dren S

< a-

be11ef systems about the management of affect1ve expresS1ve bchav1or

Spec1f1caJ1y, the children (from grades 2, 5, "and 8) were questigned

about (a) the Just1f1cat1on for another ch11d S regu]at1on of express1ve

.

,)
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* behavicr, (b) the interpersonal coenscquences of regulated expressiveness

{i.c., what would the observer think of the target child), and (c) the

child's uwii raticnale for how s/he personally figures out the halaaee

betwien showing or not  showing her or his real feelings ‘to others: (Note

that the Tirst two variables refer to the subject child's understanding

about transacticn: between others: the last refers to self-understanding.)

Proee”wre Thg parents individually responded to the uthor— ;

\evclfxcd questionnaire; Parent Att1tude toward Child Express1venes<

Scale {PACES; which assesses the degree of control/permissiveness a parent
e

“espouses toward their child's affective-expressive behavior); to Snyder's

Self-teonitering Scale (SMS; Snyder; '19:.}; and to Moos' Family Environment

iFES: Meos, 19747, of which only the ExﬁFeSéiveﬁeSS; Independence,

A

anid Centrol sab-scales were used: (A copy of PAEES has been appended.)

The children’s qualitative responses were coded accord1ng to ranks:

¢ciocomplexitys whereby the highest ranks enteiled considerable sophistica-

tion in perpective-taking and self- reflective awareness such as the quota-
tion from the 13-year old girl cited earlier.

The data were analyzed by means of stepwise reqress1on analyses for

cach i the three child variables. €hild's age was entered first, follow-

ed hy the parentai maasures (11 predictor variables im all).
ki591&“' Age of child was by far the most powerful predictor of

all thirpe child veriables,; which was expected; given that the cod1ng schemes

eflected gradations of complexity: However; father's Self-Monitoring

was a s° n:facaqu contributor to both the justification variable and the

consequences variable. Father's PACES score was also a significant con-

tributor to the variation in the consequences variable:. For both of these

»i




o 13

~child varizbles, more complex or higher level understanding was associated

with Father being Jess concerned about his own self-monitoring and being

(X

mOie permissive toward his child's affect1ve expressive behavior. Tl'{usi
be
fathers who themselves tend/to more free]y expressive and who profess ac-

cepting beliefs about their children's expressive behavior mgy also tend
}o be less constrained by conventional masculine role stereotypes re-
ga-ding the importance of mainfaining the stoic front. Such fathey's,

being more feeling-oriented, may also communicate more within their families
about how they feel, how others reacted, how subsequent émotiOhaﬁ inter-
actions were affected, and so forth. The inference here is that such
fathers make more saTient for their children interpersonal affective

X

transactions.
Turning now to the final child variable, that is, how the chﬁid decides
for her/himseif the balance between showing real feelings or not, we find

{(in addition to age)
that only mother variables contributed sjgnificantly/to the variation ob-

tained in this more intrapsychic variable. Whereas permissive father

beliefs predicted their children's higher level understanding of affective-
expressive transactionsabout others, when it comes to oneself, maternal
controlling beliefs predicted higher level understanding -- yet these

mothers also perceived their families' social climate a@?gipress1ve

More specifically, greater maternal concern with self-monitoring, more
controlling attitude towards her child's affective-exbreséive behavior,

and greater ﬁéféfﬁélfbéféépiion of family expressiveness significantly predicted
the complexity and isubtlety of.her ch11d s beliefs about how s/he inte-

grates showing or not ‘showing her/his real feelings.
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Interestingly; whereas mothers' and fathers' perceptions of indepen-
dence and control in their Families' social climate correlated .42 and .63
respectively, for expressiveness the-correlation coefficient was only r = .12.
Parental PACES scores correlated-only :15; and parental 3elf-Monitoring
scores correlated only :05: These negligible correlations among the parental
measures most directly related to beliefs about regulated expressiveness
account For the divergent paths that Fathers and mothers appear to tra-
verse in the Socialization of their children's beliefs about regulated
affective-expressive behavior:

Conclusion

I am drawn to Bugental's (in press) argument for reciprocal effects
between mother and father data for predicting higher level:emotional under-
standing on the part of their children: Consider the following "Family:"
Mom has married-Dad, who does not particularly concern himself with mon-
itoring his expressive behavior and who is fairly permissive toward the
kids' expressive behavior as well: As a result; Mom perceives the family
as having a rather expressive social climate, and she feels her belief
that her own self-monitoring and more controlling attitude toward the

kids' expressiveness is justified; what with all this husband-mediated

expressiveness taking place: (Mom: “Somebody's got to show ‘these kids
some self-control and social skills:") The outcome is that the children
are exposed to two sets of beliefs; two -sets of models; and two sets of
are stimilated in their perspective-taking and reflective self-awareness
and denonstrate higher level understanding of affective-expressive trans-
actions as a result] 1In the end, it may be a chaotic household at times;

= '”
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what with different parental messages; but the kids get smarter quicker.
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PARENT ATTITUDE TOWARD CHILDREN'S EXPRESSIVENESS .
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The scoring weights for the.multiple choice format uséd in PACES range
from 1 to 4,_wﬁéré 1 = most permissive attitude endorsed by the fésbbhdéh£' /-
about a child's emotional expressiveness and 4 = the most controlling or re-=
strictive attitude. In the Table below each scaie;item‘numbér is represented
by the number in parentheses; the numbers ébiiowi%g are the weights assigned
to the multiple choice options a, b, c, and d. fhé total score.is obféinéd
by adding the number of weighted options endorsed Byifhé respondent . -
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The percent agreement on the above scoring weights, based on the

ratings of 24 graduate students in a child clinical seminar and those of the

author; was 71%: )
The test-retest ‘reliability; over a four-week interval; was calculated

on 36 respondents (half of whom were in fact parents) who were graduate students
. . . :

.éhfoiié&°ih a psychological assessment class: The correlation coefficient was

r = .77.  The first mean was 33.5; S.d.54;9§“théf§éébhd mean was 33.7; s.d.= \ .

v

[$,

7. . \
For comparisen purpbsésx 50 parents of middle class parochial school

N *

children obtained a mean of 41.26 and.a standard deviation of 4.63, indicating

that graduate students in a counseling department espouse more permissive

attitudes toward children's emotional expressiveness than do parochial school
children's parents. This difference is both significant (p ¢.05) and

conceptually expected. . . B ) ' .
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“ N PARENT ATTITUDE QUESTIONNAIRE
Instructions: In the following multiple choice questions please cirgle only one

response which seems most similar to what you would be likely to d. 1n the situation

described: : v , ;
1. If my schaol-age child is bragging about his/her skill in some activity to another
child, proceeds to goof up and hurt him/herself, and then comes to mé for aid; I would;
tell them that they look foolish being so upset after bragging

)

attend to them a’little, but with Some annoyance | .

comfort them about the injury and ignore the bragging .

- -give comfort but also mildly chide them about the bragging \““<;\
' ' o o o S A

¢. If my school-age child receives an undesirable birthday gift from a family friend .

or-relative and looks obviously disappointed, even annoyed, after opéning it in the

Qa0 o

presence of the person giving the gift, I would:
* a. be annoyed with my child for beéing rude
look the other way _ ™
remind my child to say thank-you S .
say that it really was too bad they didn't get what they wanted

Qoo

3. If my school-age child.is very shy around adults who come to visit our home and

prefers to stay in the bedroom during the visit, I would:
let my child do as he/she pleases .

a.
b. reproach my child about: behaving like a mouse S
» C. tell my child that he/she must stay in the 1iving room and visit with the guest
- d. remind my child to be polite

4. If during a bus ride my school-age child continues to look jntently at somcone
whose whole head is covered with scar tissue, I would:
nudge my child and say to mind his/her own business

permit the looking o :

téll my child it is impolite to stare

ask what he/she i's doing

Q.0 oo

5. If my school-age child starts to giggle during a funeral, I would:
a. ignore it S ‘
b. smile understandingly at my child
c. frown at my child. - L
d frown and also tell my child to be guiet
) o o [ N o
6. If my school-age child is afraid of injections and becomes a bit shakey while
waiting for his/her turn for a shot; I would:
. a: .comfort them before and after the shot
b. tell them not to embarrass me by crying while getting the shot
c. tell.them to try to get more under control .. . T
d. tell them that the pain lies more in the fear than in the actual shot
P S S f S .
7. If my school-age child shouts at me in anger &fter i accidentally throe away
his/her favorite comic book; I would:
a. apologize ' . - R ,
b. give them a piece of my mind ahout the disrespect shown to me and them .
_ togo to their room . o
c. apologize but tell them to stop yelling at me

d. send them to their room to cool off, then apologize later

: B 2 U .. 1 . . : -
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'f my school-age child carelessly loses some prized (but 1nexpens1ve) possession

v

and reacts with tears; 1 would:

;-9;

- 0107
and

1.
and

12:
and

13.
way

14.

a. tell them not to get so upset about it

b. tell them how unhappy I am about the loss too

c. remind them to be more careful next time

d. say they should not feel so Sorry for themsélves since they were so careless

as to lose it in the first place

If my school-age child is about to appear on a 1oca}’te]ev1s1on program and_inquires

with visible nervousness about how many - peop]e will be watch1ng the show; 1 would:

say to get control of themselves and try not te show their nervousness s

bf‘ reassure_and comfort my child
c. suggest thinking about someth1ng re]ax1ng so that their nervousness will

~ not be so obvious
d. tell my child to get a grip on him/herself if he/she wants a good performance

exuberantly jumps out of his/her chair and shouts "Happy Birthday!" 1 would:

smile but also te]] my child to try not to be ) rambunct1ous

say nothing
smile understandingly about my. child: fee11ng oy haboy

say that proper restaurant behavior requires sitting down and speak1ng
quietly, despite feeling happy and exc1ted

If my school-age child attends a family birthday dinner in a nice restaurant

aon o

If my school-age child becomes very angry at his/her 'ibiing, begins to shout
stomp around the room, and I am nearby, 1 would: .

a. tell my child to speak c1v11y and apo]og1ze as we1]

'b. not intervene
c. try to find out what the a]tercat1on was a]] about

d. tell my child to coo] down

- If°my school-age ch11d has some unfounded fear (e.g.; of the dark; of dogs,; etc:)

gets panicy in the feared situation, I would:

a. reach out with a touch and assure them ! was there to help
b. give assurance that I was there to help but that it was time for them

to redlize they had no real.reason to_be -afraid e
c. tell them they are beéing silly and will embarrass themselves someday by being

) so afraid
d. tell them to contro] themselves better so that they w111 fee1 less afraid

If my school-age child is teased and salled names by another youngster on the
home from school and arrives home. trémb1ing and tearful, I would: .

a. say "if you don't want to be a sissy, scaredy cat, or whatever you should

. stick up more_for yourself"_
b. feel concerned myself and also comfort and reassure my child

c. tell my child to keep a stiff upper lip and not let the other child see

] him/her $o upset
d. reassure my child but also say that show1ng one's fear to others somet1mes
causes problems

If my school-age, child rather obv1ous]y watches a menta]]y retarded person

as we r1de the bus, I would:

perm1t the. star1ng
nudge my child and say to m1nd h1s/her own business

ask what he/she is doing
tell my ch11d that it is 1mpo]1te to stare_

> ) S :,Jiﬁwﬁ% I
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15. If my school-age child wins a race in a track meet and after rece1v1ng every-
one's congratulat1ons cont1nues to jump arqund gleefully and exc]a1m over. the victory,

I would:
say- nothing but would begin to feel uncomfortable

smile approvingly and offer more congratulations

. -frown at the display and say that real winners do not keep "crow1ng“

suggest they were over-doing it and to calm down

J
Qoo

16: if my school-age child appears to be quite afraid dyring an amusement park ride

and other accompanying youngsters do not seem to be afraid, 1 would:

tell my child to shape up or he/she w111 be teased by the other,kids

comfort and reassure my ch11d
let him/her cope with the fear without my 1nterven1ng }
tell my ch11d to try to get better control of him/herself -

%

Qo oo

17.- 1f my school-age child is in a recital (e.q., d;Rce, music, gymnastics, etc.)

and dur1ng a solo makes an error and proceeds to look as if on the verge of tears,
-afterwards I would: .
' a. say that the performance was fire, but it wou]d have been better if they
) had not looked so upset about (the mistake -
b. compliment the performance ana Say nothing about the mistake ,
c. compliment the performance and say that the concern on their. Face after the

.- - mistake -showed-the audience -that-they -really wanted: to do-well-
d: say that no one would have paid attention to the m1stake if they had not

acted so babyish about 1t

18. If my school-age child comes home from school very angry about someth1ng the

teacher has done and proceeds to slam doors, mutter dire threats, and scow] fiercely,
I would: , .
- a. repr1mand my child for being so out of contro] and behav1ng 1nappropr1ate]y

in the house )

ask what had happened
tell my child that his/her behavior is d1srupt1ve -
tell my child that I JUSt hope he/she doesn't act this way at school

Q:P’)\O"

r\

19. If my school-age child i$ staring with interest at a woman breast- feed1ng

her baby, I would:

permit the. look1ng : <
nudge my child and say.to mind his/her own business ;

ask my child what he/she is do1ng o

tell my child that staring is impolite

a.n oo

20. If my school- age child mutters "yecchh" and grimaces when Grandma serves _some
of her casserole on his/her p]ate, I would: .
remind’ my . child to be-more po11te

tell my child to apolegize and shape up immediately or leave the table
smile rather nervously and ask my child "well, what do you think it.is?"
frown at my child while asking him/her to apologize for the poor manners

a0 o w
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